
Colwich Curriculum Statement 

Reading Progression Grid 
God is love, so we: Learn to Love, Love to Learn, Learn for Life 

 
The progression grid outlines the specific knowledge which pupils are expected to learn in each phase, along with the specific vocabulary which supports this 
understanding. 

Breadth of Study 
EYFS KS1 KS2 

• Read and listen to a wide range of styles of 
text. 
• Learn rhymes by heart. 
• Increase familiarity with a wide range of 
books including, traditional stories, modern 
fiction, classic British fiction and books from 
other cultures. 
• Take part in conversations about books. 
• Use the class and school libraries. 
• Read and listen to whole books. 

• Listen to traditional tales. 
• Listen to a range of texts. 
• Learn some poems by heart. 
• Become familiar with a wide range of texts of 
different lengths. 
• Discuss books. 
Build up a repertoire of poems to recite. 
• Use the class and school libraries. 
• Listen to short novels over time. 

• Read and listen to a wide range of styles, including fairy 
stories, myths and legends. 
• Listen to and discuss a wide range of texts. 
• Learn and perform poetry by heart. 
• Increase familiarity with a wide range of books, 
including myths and legends, traditional stories, modern 
fiction, classic British fiction and books from other 
cultures. 
• Take part in conversations about books. 
• Use school and community libraries. 
• Look at classification systems. 
• Look at books with a different alphabet to English. 
• Read and listen to wholebooks of a longer length. 

 Threshold Concepts 

 Read words accurately 
This concept involves decoding and fluency. 

 

Understand texts 
This concept involves understanding both the literal and more subtle 

nuances of texts. 

 

At EYFS Say a sound for each letter in the alphabet and at least 10 digraphs. 

Read words consistent with their phonic knowledge by sound-blending 
Read aloud simple sentences and books that are consistent with their 
phonic knowledge, including some common exception words. 

Demonstrate understanding of what has been read to them by retelling 
stories and narratives using their own words and recently introduced 
vocabulary 
Anticipate – where appropriate – key events in stories 
Use and understand recently introduced vocabulary during discussions 
about stories, non-fiction, rhymes and poems and during role-play. 



At Key Stage 1 • Apply phonic knowledge and skills as the route to decode words. 
• Respond speedily with the correct sound to graphemes (letters or groups 
of letters) for all 40+ phonemes, including, where applicable, alternative 
sounds for graphemes. 
• Read accurately by blending sounds in unfamiliar words containing GPCs 
that have been taught. 
• Read common exception words, noting unusual correspondences 
between spelling and sound and where these occur in the word. 
• Read words containing taught GPCs and –s, –es, –ing, –ed, –er and –
est endings. 
• Read other words of more than one syllable that contain taught GPCs. 
• Read words with contractions (for example, I’m, I’ll, we’ll) and 
understand that the apostrophe represents the omitted letter(s). 
• Read aloud accurately books that are consistent with phonic knowledge 
and that do not require other strategies to work out words. 
• Re-read these books to build up fluency and confidence in word reading. 
• Read accurately by blending the sounds in words that contain the 
graphemes taught so far, especially recognising alternative sounds for 
graphemes. 
• Read accurately words of two or more syllables that contain the 
same graphemes as above. 
• Read words containing common suffixes. 
• Read most words quickly and accurately, without overt sounding and 
blending, when they have been frequently encountered. 
• Read aloud books closely matched to their improving phonic 
knowledge, sounding out unfamiliar words accurately, automatically and 
without undue hesitation. 
• Re-read books to build up fluency and confidence in word reading. 
 

• Discuss events. 
• Predict events. 
• Link reading to own experiences and other books. 
• Join in with stories or poems. 
• Check that reading makes sense and self-correct. 
• Infer what characters are like from actions.  
• Ask and answer questions about texts. 
• Discuss favourite words and phrases. 
• Listen to and discuss a wide range of texts. 
• Recognise and join in with (including role-play) recurring language. 
• Explain and discuss understanding of texts.  
• Discuss the significance of the title and events. 
• Make inferences on the basis of what is being said and done. 
 

At lower Key 
Stage 2 

• Apply a growing knowledge of root words, prefixes and 
suffixes (etymology and morphology).  
• Read further exception words, noting the spellings. 
 

• Draw inferences from reading. 
• Predict from details stated and implied. 
• Recall and summarise main ideas. 
• Discuss words and phrases that capture the imagination. 
• Retrieve and record information from non-fiction, using titles, headings, 
sub-headings and indexes. 
• Prepare poems and plays to read aloud with expression, volume, tone 
and intonation. 



• Identify recurring themes and elements of different stories (e.g. good 
triumphing over evil). 
• Recognise some different forms of poetry. 
• Explain and discuss understanding of reading, maintaining focus on the 
topic. 
• Draw inferences such as inferring characters’ feelings, thoughts and 
motives from their actions, and justifying inferences with evidence. 
• Predict what might happen from details stated and implied. 
• Identify main ideas drawn from more than one paragraph and summarise 
these. 
• Identify how language, structure and presentation contribute to 
meaning. 
• Ask questions to improve understanding of a text. 
 

At upper Key 
Stage 2 

• Apply knowledge of root words, prefixes and suffixes. 
• Read age-appropriate books with confidence and fluency (including 
whole novels).  
(Note: this should be through normal reading rather than direct teaching.) 
 

 • Recommend books to peers, giving reasons for choices. 
• Identify and discuss themes and conventions in and across a wide range 
of writing. 
• Make comparisons within and across books. 
• Learn a wide range of poetry by heart. 
• Prepare poems and plays to read aloud and to perform, showing 
understanding through intonation, tone and volume so that the meaning is 
clear to an audience. 
• Check that the book makes sense, discussing understanding and 
exploring the meaning of words in context. 
• Ask questions to improve understanding. 
• Draw inferences such as inferring characters’ feelings, thoughts and 
motives from their actions, and justifying inferences with evidence. 
• Predict what might happen from details stated and implied. 

• Summarise the main ideas drawn from more than one paragraph, 
identifying key details that support the main ideas. 

• Identify how language, structure and presentation contribute to 
meaning. 

• Discuss and evaluate how authors use language, including figurative 
language, considering the impact on the reader. 



• Retrieve and record information from non-fiction. 

• Participate in discussion about books, taking turns and listening and 
responding to what others say. 

• Distinguish between statements of fact and opinion. 

• Provide reasoned justifications for views. 

 

Knowledge, Context and Vocabulary 
 Knowledge 

(Key performance indicators) 
Vocabulary 

At EYFS Say a sound for each letter in the alphabet and at least 10 digraphs. 

Read words consistent with their phonic knowledge by sound-blending 
Read aloud simple sentences and books that are consistent with their 
phonic knowledge, including some common exception words. 
 

Demonstrate understanding of what has been read to them by retelling 
stories and narratives using their own words and recently introduced 
vocabulary 
Anticipate – where appropriate – key events in stories 
Use and understand recently introduced vocabulary during discussions 
about stories, non-fiction, rhymes and poems and during role-play. 
 

At Year 1 Word reading 
• Responds speedily with the correct sound to graphemes for all 40+ 
phonemes,  
• Reads aloud accurately books that are consistent with their developing 
phonic knowledge and that do not require them to use other strategies to 
work out words  
• Blends sounds in unfamiliar words containing GPCs that have been 
taught  
• Develops fluency through re-reading books.  
• Reads common exception words, noting unusual correspondences 
between spelling and sound and where these occur in the word.  
• Reads words containing taught GPCs and –s, –es, –ing, –ed, –er and –est 
endings  
• Reads words with contractions 
Comprehension 
Reading is seen as a pleasurable activity and demonstrates this by:  
• Listening to and discussing a wide range of poems, stories and non-
fiction at a level beyond that at which they can read independently  

Year 1: Detail of content to be introduced (statutory requirement) 

Word 

Regular plural noun suffixes –s or –es [for example, dog, dogs; wish, 

wishes], including the effects of these suffixes on the meaning of the noun 

Suffixes that can be added to verbs where no change is needed in the 

spelling of root words (e.g. helping, helped, helper) 

How the prefix un– changes the meaning of verbs and adjectives [negation, 

for example, unkind, or undoing: untie the boat] 

Sentence 

How words can combine to make sentences 

Joining words and joining clauses using and 

Text 

Sequencing sentences to form short narratives 

Punctuation 

Separation of words with spaces 



• Becoming very familiar with key stories and being able to retell them.  
• Can recite some simple poems by heart.  
• Discusses word meanings, linking new meanings to those already known.  
Understands both the books they can already read accurately and fluently 
and those they listen to by:  
• Checking that the text makes sense to them as they read and self-correct  
• Predicting what might happen based on what they have read so far 
• Is able to discuss the significance of titles and events.  
• Understands the difference between fiction and non-fiction  
• Participates in discussion about what is read to them, taking turns and 
listening to what others say. 

Introduction to capital letters, full stops, question marks and exclamation 

marks to demarcate sentences 

Capital letters for names and for the personal pronoun I 

Terminology for pupils 

letter, capital letter 

word, singular, plural 

sentence 

punctuation, full stop, question mark, exclamation mark 

 

At Year 2 Word reading  
• Decoding is established and a range of age-appropriate texts is read with 
consistent accuracy, fluency and confidence 
• Unfamiliar words are sounded out accurately, automatically and without 
undue hesitation.  
• Decodes using alternative sounds for graphemes 
• Reads words of two or more syllables 
• Reads words with common suffixes 
• Reads most common exception words  
• Re-reads books to build up fluency and confidence. 
Comprehension 
• Reading is seen as a pleasurable activity.  
• Listens to, discusses and expresses views about a wide range of 
contemporary and classic poetry, stories and non-fiction at a level beyond 
that at which they can read independently.  
• Discusses and clarifies the meanings of words, linking new meanings to 
known vocabulary.  
• Continues to build up a repertoire of poems learnt by heart, appreciating 
these and reciting some, with appropriate intonation to make the meaning 
clear.  
Understands both the books that they can already read accurately and 
fluently, and those that they listen to by:  
• Participating in discussions about books, poems and other works, 
explaining and discussing their understanding of these texts.  
• Demonstrating knowledge of non-fiction books that are structured in 
different ways. 
 

Year 2: Detail of content to be introduced (statutory requirement) 

Word 

Formation of nouns using suffixes such as –ness, –er and by compounding 

[for example, whiteboard, superman] 

Formation of adjectives using suffixes such as –ful, –less 

(A fuller list of suffixes can be found on page 46 in the year 2 spelling 

section in English Appendix 1) 

Use of the suffixes –er, –est in adjectives and the use of –ly in Standard 

English to turn adjectives into adverbs 

Sentence 

Subordination (using when, if, that, because) and co-ordination (using or, 

and, but) 

Expanded noun phrases for description and specification [for example, the 

blue butterfly, plain flour, the man in the moon] 

How the grammatical patterns in a sentence indicate its function as a 

statement, question, exclamation or command 

Text 

Correct choice and consistent use of present tense and past tense 

throughout writing 

Use of the progressive form of verbs in the present and past tense to mark 

actions in progress [for example, she is drumming, he was shouting] 

Punctuation 

Use of capital letters, full stops, question marks and exclamation marks to 

demarcate sentences 

Commas to separate items in a list 



Apostrophes to mark where letters are missing in spelling and to mark 

singular possession in nouns [for example, the girl’s name] 

Terminology for pupils 

noun, noun phrase 

statement, question, exclamation, command 

compound, suffix 

adjective, adverb, verb 

tense (past, present) 

apostrophe, comma 

 

At Year 3 Word reading 
• Usually reads fluently, decoding most new words outside everyday 
spoken vocabulary.  
• Can read longer words with support and tests out different 
pronunciations.  
• Reads further exception words, noting the unusual correspondences 
between spelling and sound, and where these occur in the word 
Comprehension 
Develops positive attitudes to reading and understanding of what they 
read by:  
• Reading accurately at speed to allow a focus on understanding rather 
than decoding individual words.  
• Checking that the text makes sense by questioning unfamiliar words or 
phrases.  
• Reading aloud and performing, showing understanding through 
intonation, tone, volume and action.  
•Recognising some different forms of poetry [for example, free verse, 
narrative, poetry]  
• Listening to and discussing a wide range of fiction, poetry, plays, non-
fiction and reference books or text books.  
• Discussing words and phrases that capture the reader’s interest and 
imagination.  
• Using dictionaries to check the meaning of words that they have read.  
• Identifying conventions across familiar stories such as the triumph of 
good over evil or the use of magical devices in fairy stories and folk tales.  
Understand what they read, in books they can read independently, by:  
• Predicting what might happen from details stated and implied 
• Drawing simple inferences such as inferring characters’ feelings  

Year 3: Detail of content to be introduced (statutory requirement) 

Word 

Formation of nouns using a range of prefixes [for example super–, anti–, 

auto–] 

Use of the forms a or an according to whether the next word begins with a 

consonant or a vowel [for example, a rock, an open box] 

Word families based on common words, showing how words are related in 

form and meaning [for example, solve, solution, solver, dissolve, insoluble] 

Sentence 

Expressing time, place and cause using conjunctions [for example, when, 

before, after, while, so, because], adverbs [for example, then, next, soon, 

therefore], or prepositions [for example, before, after, during, in, because 

of] 

Text 

Introduction to paragraphs as a way to group related material 

Headings and sub-headings to aid presentation 

Use of the present perfect form of verbs instead of the simple past [for 

example, He has gone out to play contrasted with He went out to play] 

Punctuation 

Introduction to inverted commas to punctuate direct speech 

Terminology for pupils 

preposition, conjunction 

word family, prefix 

clause, subordinate clause 

direct speech 

consonant, consonant letter vowel, vowel letter 



• Retrieving and recording information from non-fiction, using contents 
pages to locate information 
 

inverted commas (or ‘speech marks’) 

 

At Year 4 Word reading 
• Reads most words effortlessly and attempts to decode unfamiliar words 
with increasing automaticity.  
• Reads further exception words, noting the usual correspondences 
between spelling and sound where these occur in the word. 
Comprehension 
Develops positive attitudes to reading and understanding of what they 
read by:  
• Confidently reading aloud and performing with clear intonation to show 
understanding.  
• When reading silently, checking that the text makes sense by questioning 
unfamiliar words or phrases.  
• Reading books that are structured in different ways and reading for a 
range of purposes.  
• Beginning to choose from a wider range of books including new authors 
not previously chosen.  
• Widening the recognition of a variety of genre such as first person 
writing for diaries and numbering for instructions.  
Understand what they read, in books they can read independently, by:  
• Discussing the style and type of vocabulary used by the author to support 
comprehension of texts.  
• Identifies main ideas drawn from more than one paragraph and 
summarises these.  
• Drawing inferences from characters feelings, thoughts and motives that 
justifies their actions and supports these views with evidence from the 
text.  
• Justifying predictions with evidence from the text.  
• Listening to and discussing a wide range of fiction, poetry, plays, non-
fiction and reference books or text books.  
• Uses dictionaries to check the meaning of words they have read.  
• Confidently records and retrieves information from non-fiction using 
contents and indexes.  
• Recognising an increasing range of different forms of poetry. 
 

Year 4: Detail of content to be introduced (statutory requirement) 

Word 

The grammatical difference between plural and possessive –s 

Standard English forms for verb inflections instead of local spoken forms 

[for example, we were instead of we was, or I did instead of I done] 

Sentence 

Noun phrases expanded by the addition of modifying adjectives, nouns and 

preposition phrases (e.g. the teacher expanded to: the strict maths teacher 

with curly hair) 

Fronted adverbials [for example, Later that day, I heard the bad news.] 

Text 

Use of paragraphs to organise ideas around a theme 

Appropriate choice of pronoun or noun within and across sentences to aid 

cohesion and avoid repetition 

Punctuation 

Use of inverted commas and other punctuation to indicate direct speech 

[for example, a comma after the reporting clause; end punctuation within 

inverted commas: The conductor shouted, “Sit down!”] 

Apostrophes to mark plural possession [for example, the girl’s name, the 

girls’ names] 

Use of commas after fronted adverbials 

Terminology for pupils 

determiner 

pronoun, possessive pronoun 

adverbial 

 

At Year 5 Word reading Year 5: Detail of content to be introduced (statutory requirement) 



• Reads fluently, confidently and independently using strategies to work 
out any unfamiliar word and applying a growing knowledge of root words, 
prefixes and suffixes (morphology and etymology). 
Comprehension 
Develops positive attitudes to reading and understanding of what they 
read by:  
• Frequently choosing to read for enjoyment both fiction and non- fiction.  
• Recommending books to others based on their own reading experiences.  
• Demonstrating appropriate intonation, tone and volume when reading 
aloud to make the meaning clear to the audience.  
• Demonstrating an increasing familiarity with a wide range of books from 
different genres.  
• Checking understanding using a range of comprehension strategies, 
explaining and discussing their understanding of what they have read 
independently,  
•Understanding the conventions of different types of writing, using some 
technical terms when discussing texts.  
• In using non-fiction, accurately retrieving information using contents 
pages and indexes, summarising and recording information found.  
• Recognising themes and making comparisons of characters, settings, 
themes and other aspects within a text.  
• Drawing inferences such as inferring characters’ feelings, thoughts and 
motives from their actions and justifying inferences with evidence and 
making predictions based on these that are stated and implied 
• Summarising the main ideas drawn from longer texts, identifying key 

details that support the main idea. 

 

Word 

Converting nouns or adjectives into verbs using suffixes [for example, –ate; 

–ise; –ify] 

Verb prefixes [for example, dis–, de–, mis–, over– and re–] 

Sentence 

Relative clauses beginning with who, which, where, when, whose, that, or 

an omitted relative pronoun 

Indicating degrees of possibility using adverbs [for example, perhaps, 

surely] or modal verbs [for example, might, should, will, must] 

Text 

Devices to build cohesion within a paragraph [for example, then, after that, 

this, firstly] 

Linking ideas across paragraphs using adverbials of time [for example, 

later], place [for example, nearby] and number [for example, secondly] or 

tense choices [for example, he had seen her before] 

Punctuation 

Brackets, dashes or commas to indicate parenthesis 

Use of commas to clarify meaning or avoid ambiguity 

Terminology for pupils 

modal verb, relative pronoun 

relative clause 

parenthesis, bracket, dash 

cohesion, ambiguity 

 

At Year 6 Word reading 
• Fluently and effortlessly reads a wide range of age appropriate texts.  
• Determines the meaning of new words by applying knowledge of the 
root words, prefixes and suffixes (morphology and etymology). 
Comprehension 
Develops positive attitudes to reading and understanding of what they 
read by:  
• Frequently choosing to read for enjoyment from a diverse range of both 
fiction and non- fiction.  
• Adapting and demonstrating appropriate intonation, tone and volume 
when reading aloud, to suit the audience.  

Year 6: Detail of content to be introduced (statutory requirement) 

Word 

The difference between vocabulary typical of informal speech and 

vocabulary appropriate for formal speech and writing [for example, find 

out – discover; ask for – request; go in – enter] 

How words are related by meaning as synonyms and antonyms [for 

example, big, large, little]. 

Sentence 



 

 

• Demonstrating a familiarity with a wide range of books and texts, 
recommending books to others based on own reading preferences, giving 
reasons for choice.  
• Learning a wide range of poetry by heart.  
• Exploring the meaning of words, drawing on contextual evidence and 
being able to explain how language, structure and presentation can 
contribute to the meaning of a text.  
• Commenting on how language, including figurative language, is used to 
contribute to meaning  
• Asking questions about a text. e.g. context and comparison with other 
texts.  
• Drawing inference from a wide range of texts (e.g. plays. Novels, 
biographies), inferring characters’ feelings, thoughts and motives from 
their actions and justifying inferences with evidence.  
• Making predictions based on details stated and implied.  
• Distinguishing independently between statements of fact and opinion.  
• In non- fiction, retrieving records and presents information to other 
readers both formally and informally.  
• Identifying key details that support main ideas, précising paragraphs and 
summarising content drawn from longer texts.  
• Explaining and discussing their understanding of what they have read 
independently or texts that have been read to the individual. e.g. through 
formal presentations and debates. 

Use of the passive to affect the presentation of information in a sentence 

[for example, I broke the window in the greenhouse versus The window in 

the greenhouse was broken (by me)]. 

The difference between structures typical of informal speech and 

structures appropriate for formal speech and writing [for example, the use 

of question tags: He’s your friend, isn’t he?, or the use of subjunctive forms 

such as If I were or Were they to come in some very formal writing and 

speech] 

Text 

Linking ideas across paragraphs using a wider range of cohesive devices: 

repetition of a word or phrase, grammatical connections [for example, the 

use of adverbials such as on the other hand, in contrast, or as a 

consequence], and ellipsis 

Layout devices [for example, headings, sub-headings, columns, bullets, or 

tables, to structure text] 

Punctuation 

Use of the semi-colon, colon and dash to mark the boundary between 

independent clauses [for example, It’s raining; I’m fed up] 

Use of the colon to introduce a list and use of semi-colons within lists 

Punctuation of bullet points to list information 

How hyphens can be used to avoid ambiguity [for example, man eating 

shark versus man-eating shark, or recover versus re-cover] 

Terminology for pupils 

subject, object 

active, passive 

synonym, antonym 

ellipsis, hyphen, colon, semi-colon, bullet points 

 


