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RESEARCH

Veenman (1995) concluded from
his research that, ‘parents, teachers
administrators need not worry
about the academic progress or
social-emotional adjustments of
students in multi-grade or multi-
aged classes. These classes are

simply no worse, and simply no

better, than single-grade or single-
aged classes.’

John Hattie (2009) in his book ‘Visible learning’
has studied and analysed several research projects
and has ranked 138 influences that are related to
learning outcomes.

He found that mixed classes had pedagogical
advantages over single aged classes as it allowed
for more flexible groupings and learning styles,
encouraged children to help each other and work
cooperatively and present more of a community
atmosphere.




RESEARCH

OFSTED ‘ Made to Measure’(May 2012): ‘No marked differences in learning and progress
was noted between mixed and single age classes.’

Pardini, May 2005): ‘All classrooms, whether single or combines grade, include students at

varying developmental stages, with a wide range of skills and abilities.’

Goodland and Anderson (1987) remind us that children learn continually and found that
on average, a single grade class is comprised of students whose development spans five
years. They emphasize that the developmental range in a combined class is not
significantly different.
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TEACHING STRATEGIES FOR MIXED AGES




TEACHING — DIFFERENTIATING




TEACHING — STRATEGIES FOR SUPPORTING PUPILS



https://www.babcockldp.co.uk/improving-schools-settings/mathematics/teaching-for-mastery/primary-teaching-for-mastery/teaching-for-mastery-mixed-age-classes

Colwich CE Primary School

Science Progression
God: is love; so-we: Learwto Love; Loveto-Learn; Learn for Life

P |- A N N I N G “The important thing is not to stop questioning.” Albert Einstein

The seograssion grid outlines the spacific knawladge which pupils are expected to lear in sach phass, ovar s two-year cycle, slang with the spacific vocabulary which supgorts this understanding.

Early Learning
Goals

Communication and Language Listening, Attention and Undarstanding gy hawa heard and ask gquestions to clarify their understanding.

Persanal, Social and Emotional Development Manzging S=if e their own basic hygiens and personal needs, including dressing, going to the toilet =and understanding the importance of
food choices.

Understanding the World Tha Natural World = Explore the natural world around them, making observations and drawing pictures of animals and plants.

= Know some similarities and differences betwesn the natural world around them and contrasting environments, drawing on their
experiences and what has besn read in class.

= Understand some important pracasses and changes in the natural world around them, including the szasons and changing states of
miattar.

KEY STAGE 1 and KEY STAGE 2

Threshold Milestone 1 Milestone 2 Milestone 3
Concepts {Years 1/2) (Years 3/4) (Year 5/6)

1  Enguiry Skills w Ask simple guestions. = Ask relavant guestions. = Plan engquines, Including recognlsing and controlling variables
where necessary.

i, UsIng = IT||.'I|e equipment. = Set up simple, practical enguiries and comparative and fair tests.

* Usa appropriate techniques, apparatus, and materials during

« Perform simple tests, = hzke accurats mezsurements vslng standerd wnits, vsing @ rangs of fleldwork and labaratory work.
equipment, .g. thermometers and data loggers.
« |dantify and clazsify. = Teke measurements, using a range of sclentific equipment, with
= Gather, record, classify and present data in 2 variety of ways to help in Increzsing accuracy nd precision.
« Usze ohservatlons and fdess to suggest answers to questions. answering questions.
= Record data and results of Increasing cormplexdty using sclentific
& Gather and record dsta to help In snswering questions. = Record findings wsing simple sclentlfic languags, drawings, laballed diagrams and lzbels, clazsification keys, tables, bar and ling
diagrams, bar charts and tables. graphs, and models.
= Report on findings from enguirles, Including oral and written = Report findings from enguiries, including oral and written
explenstions, displays or presentations of results and conclusions. explanations of ts, explanations Invohang causal relationships,

and conclusions.
= Uze results to draw simple conclusions and SUEZest IMProvemants, new
lons and predictions for setting up further tas

nt findings In written form, displays and other presentations,




Year 4/5| Autumn Term | Week 1-4 - Place Value

White
Rase
Maths
Place Value _
Rounding
Year 4 (Aut B1)
Common Content + Round to the nearest
10
. * Round to the nearest
Counting Compare and order 100
Representing numbers | | Year 4 (Aut B1) Year 4 (Aut B1 * Round to the nearest
Year 4 (Aut B1) * Countin1000s + Compare numbers 1000 Negative
Roman Numerals » 1000s, 100s, 10s and 1s * 1000 more or less * QOrder numbers Year 5 (Aut B1) Numbers
Year 4 (Aut B1) * Partitioning * Countin 25s Year 5 (Aut B1) * Round to the nearest Year 4 (Aut B1)
* Roman Numerals | |+ Number line to 10,000 Year 5 (Aut BY) + Compare and order 10,100 and 1,000 « Negative
to 100 Year 5 (Aut B1 * Counting in 10s, numbers to 100,000 ¢+ Round numbers within numbers
Year 5 (Aut B1) » Numbers to 10,000 100s, 1,000s, + Compare and order 100,000 Year 5 (Aut B1)
* Roman Numerals + Number to 100,000 10,000s and numbers to one « Round nurmbers to one * Negative
t0 1000 * Numbers tc a million 100,000s million million numbers
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Year 4 and 5 have a great deal of common content in this block.

Year 4 work with numbers up to 10,000 while Year 5 work with numbers to one
million. Year 5 may recap Year 4 content before moving onto similar ideas with
larger numbers e.g. comparing and ordering and rounding.




PLANNING

Year 1/2 Physics: Electrical Circuits

Foundations for Learning (Year 1):

Building on Learning (Year 2):

Identify common appliances that run
on electricity.

Observe and name some sources of electricity. (mains,
battery)

List common appliances that run on electricity.

Categorise electrical appliances. Explain the reasons for your
categories.

Compare and contrast some appliances in each of your
categories.

Deeper: Always, sometimes or never? Electrical appliances need
batteries or mains electricity to power them.

Construct a simple series electrical
circuit.

Follow instructions to construct an electrical circuit.

Describe the circuit, naming each component.

Modify a circuit to add more components.

Experiment with and categorise the effect that adding more
components has.

Deeper: Diagnose and repair a broken circuit. (solve non- routine
problems)
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